Reading is important for students by contributing significantly to success in their studies and their career development. A questionnaire-based survey was conducted in the English Department of the College of Basic Education, Public Authority for Applied Education and Training (PAAET), in Kuwait. Based on 410 responses of EFL college students in Kuwait on their reading practices, it was found that students read mainly for entertainment, and reading does not appear to be a popular activity among students. Fiction, fashion, and best sellers were the three main types of reading, indicating that academic reading was not a priority. Only a small proportion of students used e-books. Most students perceived such features of e-books as their portability and ability to store more information as likely to attract more students to e-reading, and indicated that they would be attracted to reading e-books themselves if circumstances change. This indicates a good potential to promote e-reading among students if steps are taken to make e-books and e-readers available to them through libraries and academic institutions. E-reading is also expected to become more popular among students if it could be linked to academic reading, particularly to the availability of text books in e-format. Libraries in Kuwait should start more proactive program to promote e-books and e-reading among college and university students.
Introduction
Reading is a process, a mode of thinking, and an experience that involves many complex skills. Anderson and Pearson (1984) consider reading a cornerstone for success throughout the life of an individual. Kirsch and Guthrie (1984) assert that reading contributes significantly to job success, career development, and the ability to respond to change. Baron (2015) stated that the amount of time spent in engagement with electronic media was on the increase. It is therefore expected that students growing up in the digital information era will do more reading. Increases in the availability of e-books are also expected to make reading more popular, as e-books have numerous advantages over printed books, including remote access, portability and up-to-date information (Hernon, Hopper, Leach, Saunders, & Zhang, 2007) . Zipke (2013) also highlighted the many advantages of e-readers over traditional books. Larson (2015) discussed the learning potential of e-books and pointed out that e-book technology affords readers new possibilities of controlling text to meet individual needs. Digital texts come in different forms with multimodal features such as hyperlinks, audio, video, and images, all of which will impact the growth of reading. It is expected that students will be attracted to electronic books more than printed books.
Studies, however, have also warned of the negative aspects of e-books. Spencer (2006) reported negative aspects of e-reading in an academic setting. Akbar, Taqi, Dashti, and Sadeq (2015) investigated e-reading usage as opposed to traditional book reading in Kuwait and highlighted the fact that e-reading may accelerate students' reading rate and progress, but they also cautioned that there might be a lower level of comprehension when reading e-resources. The authors concluded that students' attitudes toward e-reading tended to be less positive than toward conventional book reading. Studies across subject areas have indicated important reasons to identify and test assumptions about reading preferences with larger and more diverse samples from different cultural contexts.
This study investigated reading practices of students from the Department of English as Foreign Language (EFL) in the College of Basic Education at the Public Authority for Applied Education and Training (PAAET) in Kuwait. The first part of the study explored reading practices related to print or traditional material to investigate what motivated the students to read and their preferences in where to obtain books, where they preferred to read, and what types of reading material they preferred. The second part of the study covered e-reading, focusing on their awareness of and attitudes toward the features, limitations, and potential of e-books and e-readers. The results of this study are expected to help in taking steps to enhance reading among students in higher educational institutions.
Literature Review
Studies suggest that if young people start experiencing the joy of reading, they will become life-long readers. The National Endowment for the Arts [NEA] (2008 [NEA] ( , 2009 reported that although reading as a leisure activity had dramatically declined over the course of 20 years, it had marginally increased again by 2009. Although there was a reversal in the downward trend, the percentage of 18-to 24-year-olds who had read a book in 2008 was still significantly lower than it was a quarter century before. Dewan (2013) suggests that reading matters for a number of reasons. The college years may be one of the most important times to read. Dewan (2015) highlights that those who develop the habit of reading have a greater likelihood of success in their immediate and long-term future. NEA (2008 NEA ( , 2009 ) studies also agree that those who read books are more likely to participate in volunteer work, play sports, attend sporting events, engage in outdoor activities, attend cultural events, visit museums, attain higher levels of education, and work in more financially rewarding jobs. Reading also increases cognitive skills and the likelihood of student success. The more people read for pleasure, the greater their intellectual development (Krashen, 2008) . Huang, Capps, Blacklock, and Garza (2014) pointed out that college students were reading material from social media sites far more than from books, and in particular about twice as much material from social media sites as from leisure books. They noted that books for pleasure were being supplanted by Facebook and Twitter posts. Dewan (2015) warns that it is important is that students turn to books as readily as they do blog posts or newspaper articles and notes that a large percentage of the written word is available in book form.
With the continuing addition of electronic texts in colleges and universities, increasing attention has come to be paid to e-books and their impact on learning. Anderson (2003) surveyed 1500 US online internet users and reported that the more frequently the users used the internet, the more positively they rated e-books. Wilson (2003) reported that there was empirical evidence that once students are connected to e-devices they start enjoying e-reading and read faster. Armatus, Holt, and Rice (2003) compared approaches between on-campus and off-campus students. The off-campus students used electronic resources more often and attached greater value to them. They suggested that learner characteristics that might differentiate these two groups need to be analyzed and taken into consideration when designing learning environments while preserving overarching pedagogical goals. Also, many researchers pointed out that younger users seem to prefer e-books to print-based learning resources, that e-book capabilities will continually improve, and that their costs will likely decrease in the future (Chang & Ley, 2006; Li Liew, Foo, & Chennupati, 2000; Temple, Kemp, & Benson, 2006) . Hernon et al. (2007) pointed out that e-book reading in higher education has numerous advantages, particularly the access it affords to a wide variety of reading sources and to up-to-date reading material. Rowlands, Nicholas, Jamali, and Huntington (2007) reported that although e-books compared unfavorably in perceived ease of reading, they offered some benefits, including ease of copying, currency, and availability.
The factors reported in the above studies suggest that e-books will be accepted more in the future. On the other hand, problems associated with e-books and other onscreen text-based materials have been noted in the literature. Evans, Charland, and Saint-Aubin (2009) suggest that reading from a digital platform is characterized by more time spent on browsing and scanning, keyboard spotting, and more selective one-time reading, and less time spent on in-depth reading and concentered reading. Gibb (2008, 2009 ) conducted a series of studies investigating e-book usability issues. The first study surveyed students in Scottish higher education institutions about e-book usage, and the second study explored students' attitudes regarding e-book use. These studies indicated that students used e-books for selective reading and reference purposes. Rho and Gedeon (2000) interviewed graduate students and found that when encountering screen-based material, the students usually skimmed the materials first but preferred to print out the relevant and important parts of the text for further reading. Evans et al. (2009) found that digital readers' jump from platform is slower than reading from printed text. It was concluded that although the current cohort of undergraduate students belongs to the tech-savvy "millennial" generation, there is conflicting evidence regarding students' acceptance of e-books. We thus recognize a discrepancy in the findings in the literature that at a fundamental level reflects differences in opinion about the purpose of learning and therefore the formulation of an appropriate learning theory. In summary, readers tend to use e-books for browsing but not for intensive reading.
While the advantages of using e-books in academic institutions are still debated, the effects of using e-books in either first or second language classroom have been better defined. E-books have been found to support language learners and motivate reluctant or young learners (Day & Bamford, 2002) . Other studies pointed out that reading-supportive devices, which provide glossaries and the pronunciation of unfamiliar words, can be accessed more easily through e-texts than hard copy materials (Chen & Yen, 2013) . Chou (2012) noted that e-books seem more acceptable for pleasure reading than intensive study, and added that the greatest use of e-books in academia is in the area of computer science, engineering, business management, and the social sciences. Only a few studies have examined college students or students with English as a foreign or second language. Arnold (2009) conducted an online extensive reading program on advanced learners of German as a foreign language, concluding that learners experienced a variety of effective and linguistic benefits. There was also evidence that the study participants developed into skilled second language readers, making conscious decisions about reading strategy and dictionary use. Another study by Cheng (2016) explored 32 foreign language university learners in the USA in an online reading strategy survey, revealing that the students demonstrated higher-order cognitive abilities in locating resources, evaluating reading materials, making decisions, and adjusting their reading speed.
Haung (2013) investigated 67 first-year university students in Taiwan taking EFL reading courses. During the year-long experiment, students read at least one online e-book weekly from the reading list provided by the researcher. The students provided positive feedback on the program's strategy tools and its learning effects. They pointed out e-books' potential to cultivate better reading habits and increase motivation; they also perceived e-books as being more available, portable, and eco-friendly than print-based texts. However, students also noted difficulties with e-book reading in terms of eyestrain and dealing with lengthy texts. Even though these studies provide useful information for educators and teachers designing an e-book reading program or e-reading sites, these studies focused mainly on students' perceptions of the program. There is still a need to understand EFL students' opinions of reading e-books rather than of a specific program and in different EFL settings.
In a recent study, Akbar et al. (2015) surveyed 40 freshman female students studying in the College of Basic Education in the English department, PAAET, Kuwait. Data drawn from students' writing diaries together with two questionnaires were analyzed both quantitatively and qualitatively. Their findings indicated that e-reading might accelerate the students' reading rate and progress, which might be due to reading application features that train the students to practice reading faster. On the other hand, the students reported lower comprehension levels when they read from an e-resource, and their attitudes toward e-reading tend to be less positive than toward conventional book reading.
Our review of previous studies indicates that considerable research has been carried out on reading habits and trends in reading. Also, numerous projects have been conducted on e-reading and e-readers. These studies were helpful in developing the data collection instrument of our study and were of benefit in developing the introduction and research focus of our project. However, only a few studies could be found that surveyed reading habits and preferences in Kuwait. Therefore, this study is intended to survey students' reading habits as well as their perceptions regarding e-book use in college-level EFL courses. This paper explores the use and preference of reading and e-reading in a full academic year 2018-2019 among the English Department students of the College of Basic Education in Kuwait.
Methodology
A survey method of research was used for this study in which data were collected using a questionnaire. This methodology is in line with the approaches of similar studies (Florence, Adesola, Alba, & Adewumi, 2017; Foasberg, 2011) . The data collection instruments used in previous studies were helpful in designing the questionnaire for this study (Chen, Fan, & He, 2012; UCLA, 2011) .
The questionnaire consisted of two parts; part one has seven questions on traditional reading, part two nine questions on e-readings. A copy of the questionnaire is given as Appendix A at the end of the paper.
The questionnaire was distributed to a total of 450 students in the English Department of the College of Basic Education, Public Authority for Applied Education and Training (PAAET) in Kuwait. At the time of the study, these students were enrolled in different levels of courses from first to fourth year. These included courses on elt.ccsenet.org English Language Teaching Vol. 12, No. 5; reading, error analysis, and teaching English as a Foreign Language. A total of 410 completed questionnaires were received (response rate of 91.1%). All students were female, since there was no English department for male students in the College of Basic Education at PAAET in Kuwait.
Findings

Reading Activities
Reading practices are affected by the perceived benefits of reading. We asked students about their motivation for reading. A majority of them (34.1%) reported that they read books for entertainment, followed by reading for academic purposes (32.6%) and to gain knowledge (25.5%). A summary of their responses is given in Table 1 . We also asked students from where they obtain books to read. A majority responded that they bought the books (68.4%) that they read, while 19.7% used books available for free online. Borrowing books from libraries was not common; less than 10 per cent of the respondents chose this option. The sources of their books for reading are listed in Table 2 . We also asked students about their favorite places to read. More than 75% of the students participating in the study responded that they preferred to read at home. About 12% read at a library, while 2.8% read when they are traveling. Vol. 12, No. 5; As to language, 48% read books in both Arabic and English, 30% only in Arabic, and 21% only in English. Also, 38% read magazines. A large majority of those who like to read (78%) stated that they enjoy reading. However, reading does not appear to be a popular activity among students. Of the students who responded that they read, only about 25% indicated that they read frequently, and more than 56% responded that they only read sometimes.
Types of Reading Material
We asked the students what types of material they read. They read a variety of types of books; fiction, fashion, and best sellers were the three main types they reported reading. The types of books popular with students are listed are presented in Table 4 . As shown in Table 4 , their academic reading is limited; the figures indicate a greater motivation to read fiction and best sellers.
E-Reading
More than 60 per cent of the respondents stated that they also read e-books. More than 90 per cent of those who reported that they engage in e-reading stated that they used mobile devices and iPads; only 10 per cent reported that they used dedicated e-readers.
Of the 410 who responded to the questionnaire, 32% responded that did e-reading only rarely, about 24% stated they never did e-reading, and another 24% stated that they did e-reading sometimes.
When asked how much of their reading was on e-readers, more than 39% said their e-reading made up less than one-third of their total reading and about 30% stated that their readings only included a few e-books. More than 51% said that most of their e-reading was class reading.
Perceptions of Benefits and Drawbacks
We asked students about their perceptions of the main benefits and drawbacks of e-books and e-readers. We listed several possibilities and asked students to respond to them along a Likert scale.
Students were also asked what features they thought would be discouraging factors in promoting e-reading among students. Seven factors were presented in the questionnaire for them to rate on a scale of 1 to 5; these features were chosen from previous studies of e-reading. We also asked the students how valuable the e-book features are for their interest in e-reading and sought their feedback about the potential of e-reading in making learning and teaching more effective. They rated the value of selected features on a scale of 1 to 5 (1 being very valuable and 5 not valuable). Their responses are summarized in Table 5 . Table 5 , respondents of this study considered the portability and ability to store more information as the top two features of e-books that might attract more readers.
We also asked the students about possible discouraging factors. Their rankings are summarized in Table 6 . Because of the low numbers for e-reading and ownership of e-readers, the remaining discussion concerns the opinions of respondents on e-reading. As shown in Table 6 , students appeared to be concerned about the possible eyestrain that e-readers and e-books might have on the reader, as 244 out of 410 rated this the most distracting feature. Second on the list was the limited selection and availability of books in e-format, as 223 out of 410 respondents rated it highly.
Since the number of respondents reading e-books was small, we focused on their feedback concerning their perceptions rather than their actual use of e-books. As shown in Table 7 , more than 62% of the respondents considered e-books helpful or quite helpful, and more than 26% rated e-books as most helpful. Thus, a majority of students (90%) who participated in this study perceived e-books as helpful. This is an encouraging sign.
We also asked the students about their satisfaction with e-books, and as expected a large number (36%) remained elt.ccsenet.org English Language Teaching Vol. 12, No. 5; neutral. This could because most were not reading e-books at the time of the study. But those who were reading e-books appeared to be satisfied, as more than 32% were either most satisfied or quite satisfied. Their satisfaction levels are shown in Table 8 . Students who did not read e-books for any reason were also asked whether they would be attracted to read e-books if circumstances changed (meaning a more attractive situation become prevalent). Five possible scenarios were listed in the questions for them to indicate their agreement. A summary of their responses is given in Table 9 . As shown in Table 9 , students appear to be willing to shift to e-reading if the features of e-readers become more user-friendly.
We also asked students if they would be willing to acquire e-books in the future. They were asked to give their opinion for four options. A summary of their responses in given in Table 10 . As shown in Table 10 , more than 66% indicated the possibility of acquiring books in the future. About 30% expected to acquire e-books in a year or two, while about 32% expect to acquire e-books after they graduate. More than 32% stated that they were not sure if they would like to acquire e-books.
Discussion
As reported in Tables 1, 2 , and 3, a majority of students read books for entertainment; a majority of them did their elt.ccsenet.org English Language Teaching Vol. 12, No. 5; reading at home, and most of them bought the books they read. These findings show that reading culture is very prevalent. Kuwait has a country-wide system of public libraries, and the libraries in its educational institutions have good financial support for the acquisition of reading materials. It appears that there is a need for initiatives to promote reading and libraries ought to take steps to publicize their resources and services. As shown in Table 4 , of those who were reading, about 40 per cent of them were reading fiction. Academic reading and reading to gain knowledge about socio-economic and practical topics were very low. This is particularly surprising as the 410 students who participated in the study were from a college, in particular from its English language department, and were taking English language courses at the time of the study. This might be an indication that academic institutions have not integrated reading into their learning and teaching activities. Special efforts should be made by academic institutions to encourage students to read. In the College of Basic Education (CBE) in Kuwait, students are enrolled in a 4-year English program to earn a bachelor's degree in teaching English as a foreign language at the primary school level. One of the basic objectives of the English department and the EFL reading course is to prepare students to read the professional and academic material written in the target language (English) in their fields of study (Al Darwish & Akbar, 2013) .
The reading habits of Kuwaiti students are not in line with the world trends. For example, Florence et al. (2017) reported that more than 65% students they survey reported that love to read from their various fields of specialization on a daily basis. Their study confirmed that good reading habits enhance academic performance. The recommendation that they made will be helpful for colleges in Kuwait. This study suggested that courses on communication skills for the first year students should put an emphasis on prose work and fiction Tables 5 to 10 present findings about the perceptions and attitudes of respondents toward e-reading and e-readers, and about the potential of e-books to support learning and teaching in colleges. As reported in Table 5 , respondents attached a great value to portability and the ability to store information, as 240 and 237 participants, respectively, considered these features very valuable. This shows that if steps are taken to promote e-reading, students appear to be ready to leverage the attractive features of e-readers. This appears to be consistent with international trends. In a study of the adoption of e-readers in Australia, Foasberg (2011) found that the positive features of e-readers were ranked as follows: portability, convenience, storage, special functions, and text-to-speech. Table 6 reveals very interesting facts. While a large number of respondents (244 and 223) considered possible eyestrain and the limited selection of titles of interest in e-book collections to be the main negative factors, they do not seem to be concerned about the user-friendliness of interfaces or high cost of e-books. This might be linked to the fact that most Kuwaiti students have access to electronic gadgets, so the use of smart phones and other devices such as iPads and laptops has become routine for them, and being in an affluent society they are not much concerned about the cost of books. Foasberg (2011) reported that price is the greatest barrier to e-reader adoption and that respondents had little interest in borrowing e-reader-compatible e-books from the library.
As shown in Table 7 , more than 62% of the respondents considered e-books helpful or quite helpful, and more than 26% rated them most helpful; thus, an overwhelming majority of the respondents (90%) perceived e-books as helpful. This is an encouraging sign, suggesting that immediate steps should be taken by relevant agencies in Kuwait to make e-books and e-readers available to students. Currently, e-books are available only in private schools in Kuwait. Some smart schools have started using e-books as part of the new curriculum in Kuwait. Chaudhry and Alqattan (2014) reported that students in private Kuwaiti schools enjoyed reading in the electronic medium more than they did the paperback alternative. On the other hand, not many government schools are using e-books. The Ministry of Education tried to introduce the use of tablets in schools instead of printed books, but this project was not successful. One difficulty was that most national curriculum books were not available in e-book format; only English books for primary, secondary, and high school are available in pdf format as e-books.
There appears to be an emphasis on learning the English and Arabic languages in schools. In Kuwait English is consider a compulsory language with Arabic language in schools starting in the first grade. Since 1993 the Kuwaiti Ministry of Education (KMOE) has included English as a compulsory subject in the Kuwaiti government school's curriculum in the primary stage alongside the Arabic language (Al- Adwani, 2005; Al Darwish, 2006) .
As shown in Table 8 , most respondents were neutral with regard to their satisfaction with the features of e-books. This could be because only a very small number of students were using e-books at the time of the study. Tables 9  and 10 indicate that more than 50 per cent of the respondents indicated that they would be willing to shift to e-reading if circumstances changed in the availability of e-books and e-readers. This is an encouraging sign for promoting the use of e-books. There is a need for libraries in Kuwait to start more proactive campaign for promotion of e-books and e-readers.
Concerns have also been raised that despite the high standard of living in Kuwait, the country is falling behind because of its relatively poor innovation and productive capabilities (Al Kharang & Ghinea, 2013) . Al Darwish and Akbar (2013) also expressed concern regarding the poor levels of student performance. They stated that many students in Kuwaiti public elementary schools reach certain grade levels without the ability to read well. They also commented that students' academic reading lags as a result. They rightly point out that for the most part, reading instruction in college and university ESL and EFL courses tends to focus on comprehending the language of the texts. Al Kharang and Ghinea (2013) highlighted a lack of awareness of the potential benefits of creating an e-learning culture in which technology is a facilitator.
A recent study by Al-Adwani (2005) reported that Kuwaiti students hold favorable attitudes toward both leisure and academic reading. Younger students showed more positive attitudes toward reading. However, having an account on Instagram, Snapchat, or YouTube and possessing a smart device had negative effects on attitudes towards reading (Al- Adwani and Al-Fadley (2017) . The findings of this study corroborate their results and should contribute to promoting reading and e-reading to enhance learning in Kuwaiti educational institutions.
Conclusions and Recommendations
Reading is important for students as it contributes significantly to their success in their studies and to their career development. Our analysis of reading practices of Kuwaiti students indicates that they read mainly for entertainment. A majority of the students who participated in the study reported that they bought the books that they read. Most of them preferred to read at home. A very small number of students listed libraries as their source of choice to access books. About half of the students surveyed indicated both Arabic and English as their preferred languages for reading. However, reading does not appear to be a popular activity among students, as only one-quarter of those who were readers read frequently, while the others read only occasionally. Fiction, fashion, and best sellers were the three main types of reading, indicating that academic reading was not a priority for them.
Only a small proportion of students who participated in the study were using e-books when this study was conducted. However, they appeared to be convinced of the importance of e-reading, as a majority of them indicated their possible shift to e-reading because of several attractive features of e-books. It was interesting to note that unlike reading traditional and printed books, most of the students preferred reading e-books for class. Most students perceived that such features of e-books as portability and the ability to store more information would attract more students to e-reading. They appeared to be concerned about two discouraging factors in particular, possible eyestrain and the limited selection of e-resources.
Students indicated that they would be attracted to reading e-books if circumstances changed, particularly if the features of e-readers become more user-friendly. They also seemed to be willing to acquire e-books in the future. They expressed their interest in acquiring e-books in a year or two or after they graduate. This shows a good potential to promote e-reading among students if steps are taken to make e-books and e-readers available to them through libraries and their academic institutions. E-reading is also expected to become more popular among students if linked to academic reading, particularly to the availability of text books in e-format.
This study clearly indicates that there is a need for libraries and academic institutions to take steps to promote e-reading, link it to academic work, and make more e-books and e-readers available. However, since this study is based only on a survey of students, follow-up studies involving faculty and applying qualitative methods are recommended to further investigate reading and e-reading preferences. Interviews and focus group discussions will yield richer data that will be useful in building programs to promote reading and e-reading among Kuwaiti students.
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